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Purpose
This presentation analyzes how the SoE curriculum addresses the demands of teacher
professionalism specific to Poland.
The Argument and Its Bases
As Barber claims, the difference between good (e.g. Poland) and great (e.g. Finland)
educational systems lays, among other factors, in the extent of teacher professionalism
(Barber 2010).
We refer to the country profiles of teacher professionalism as described in the OECD
TALIS 2013 Thematic Report (OECD 2016) and analyze IBE Teacher Working Time
study data in the areas typically regarded as attributes of a profession, such as
knowledge base, professional autonomy and professional collaboration.
Establishing the demands of teacher professionalism specific to Poland, we look at the
SoE curriculum to present mechanisms designed to address those demands.
Teacher Professionalism in the IBE Teacher Working Time (TWT) Study
The 2012 TWT Study included a significant number of items on teachers' education and
background, views on teaching, self-efficacy, self-perceived competence and
collaboration practices. We recreate TALIS (OECD 2016) professionalism model using
TWT indicators to better describe the demands of teacher professionalism specific to
Poland, such as:
- the focus is much stronger on content knowledge than on pedagogical knowledge (PK)
and pedagogical content knowledge (PCK)
- teachers do not feel confident about their PK, they complain the pedagogy they were
taught had already been outdated and not useful
- teachers engage in a lot of professional development but do not find it very useful
- a "closed door classroom" culture.
The Analyses of the SoE Curriculum
We present both expected learning outcomes (knowledge, skills, attitudes) and
instruments focused on building up teacher professionalism.
Such instruments at the SoE include, but are not limited to,:
- Student Development Standards
- individual tutorials and individual development plans
- the use of feedback and peer feedback
- the use of self-assessment
- formative assessment based on a series of assignments
- promoting team-teaching.
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